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Why develop character in school? 
 
As we seek to develop the young people at Grace College, we want to place character development at the forefront 
of learning. By consciously putting character first, the challenge for students, is to build character in whatever they 
undertake. This will entail a process throughout their time at school of developing spiritual, moral, social and cultural 
excellence. 
 
The school’s culture should place more emphasis on responsibilities than rights.  We will communicate this to students 
and their parents/carers by talking in terms of character development in our feedback including academic reports and 
self-evaluation. Students at Grace College should encounter consistent rules, role models and traditions, requiring 
them to respect others as well as helping them feel part of a family. To this end older students must take more 
responsibility using their gifting and their energy to serve younger students even though this will require making tough 
choices to sacrifice time and energy in the service of others.  Undertaking this in school enables students to become 
self-disciplined, well-balanced and resilient young people. Developing a strength of character is pivotal to effectively 
managing difficulties or failures and to prepare for any future education and/or employment. Students who build 
character in the classroom achieve their personal best academically, and will grow into young men and women ready 
to take on the challenges of the world beyond Grace College.  
  
What does character development in lessons look like? 
 
 A key aspect of students’ building character is trying their personal best in their academic work; building character in 
the classroom. Students trying their personal best is both honouring to their teachers who prepare, teach and mark 
for students’ benefit, but is also personally rewarding and excellent in and of itself. By trying their personal best in the 
classroom, students are taking responsibility for their learning, recognising that without working hard and challenging 
themselves in lessons, academic success cannot be sustained.  
  
Building character in the classroom is far more than just completing the class and homework that a teacher sets, 
important though those things are. It also means behaving in an appropriate way at all times, so that others can learn 
without distraction. It means looking out for those students who might find aspects of the work difficult and helping 
them to achieve as well. It means students ensuring they are organised for lessons. It means being obedient to the 
teacher and treating other students with the utmost respect and dignity at all times. It means doing hard things in a 
classroom context, which could involve volunteering an answer during a class discussion, when you are not completely 
sure you are correct, or taking the lead when working in a group. 
  
How is character development structured in lessons? 
 
There are many strategies teachers could use to develop student character and we encourage staff to be proactive in 
researching and implementing character education. At Grace College, we will focus attention on the following three 
key ways to develop students: 
 

• Beneath the work undertaken in lessons, perhaps in tutor time, we consider the ESF core values, ensuring 
students have a clear understanding of these and asking students to reflect on how they are developing these 
character traits.   

• As our students progress through to Key Stage 4 and 5 we should expect students to think more deeply, reason 
with greater intention and critically debate ideas. It means developing the intellectual discipline to discern 
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truth and apply knowledge correctly. Intellectual discipline at this higher level requires developing virtues such 
as intellectual curiosity, intellectual attentiveness and intellectual open-mindedness.   

• At a more fundamental level, we require students to develop a strong sense of responsibility about their 
schooling.  The framework below seeks to form foundational habits for learning in the classroom.  The 
framework covers three main areas of attitude, engagement and organisation and is called Responsibility for 
Learning, or RFL. 

 
A number of times over the course of a year teachers will give each student an RFL grade.  This could be against each 
of the nine subsections or a best fit for each of the three main areas or an overall best fit for RfL. 
 
There are four grades: 
 
1 – Outstanding Responsibility for Learning 
2 – Generally good Responsibility for Learning 
3 – Less than Satisfactory Responsibility for Learning 
4 – Responsibility for Learning is a serious cause for concern. 
 
The Responsibility for Learning grid (see below) explains in more detail how students build character in the classroom. 
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When making a judgement on a student’s RFL, teachers consult the RFL grid. 

 

Responsible Learners 
Excellent Good Less than Satisfactory 

Serious 
Cause for 
Concern 

1 2 3 4 

Attitude 

Enthusiasm 

I love to discover 
new things, so my 
work often goes 
beyond what the 
teacher expects. 

I like to do a good 
job, especially 
when I know my 
teacher is going to 
check my work. 

Sometimes it takes 
me a while to get 
going with my work 
and I need the 
teacher to push me. 

When I find it hard to 
get on with my work, 
I can’t be bothered 
and give up. 

Risk Taking 

I am always prepared 
to try out demanding 
tasks or skills 
and don’t mind if I 
get it wrong at first. 

I will try demanding 
tasks and skills when 
there is a good 
chance of success. 

I need to be 
confident before 
trying demanding 
tasks. 
I might give up if I 
find something 
difficult. 

I don’t like making 
mistakes, so unless 
it’s easy I make 
excuses to get out of 
work. 

Serving others 

I can see others’ 
needs and will meet 
them instinctively. 

I volunteer to do 
things without being 
asked. 

I don’t volunteer my 
help and will only do 
something if asked. 

I expect others to 
help me and do 
things for me in class. 

Engagement 

Enquiring 

I always ask my 
teacher and other 
students questions 
because I want to 
learn more. 

I ask questions of my 
teacher and other 
students when I have 
a query or need help. 

I am reluctant to ask 
questions in class, 
even if I am finding 
the work difficult. 

I don’t ask questions 
in class, even when I 
am stuck, because 
the work doesn’t 
interest me. 

Listening 

I enjoy hearing what 
others have to say, 
and they can tell I 
value their view. 

I listen carefully to 
the teacher and other 
students. 

I sometimes lose 
focus and stop 
listening to the 
teacher or other 
students. 

I find it hard to listen 
to what my teacher 
or other students 
are saying and 
interrupt a lot. 

Expressing 

I am able to think for 
myself, and I express 
myself clearly and 
creatively. 

I am able to think for 
myself and let others 
know my views. 

I write down what 
the teacher says but 
rarely express my 
own thoughts. 

I expect the teacher 
to tell me what to 
think, say and write. 

Organisation 

Time 
management 

I always meet 
deadlines and plan 
ahead without the 
need for reminders. 

I am able to meet 
deadlines and 
organise my 
workload well with 
few reminders. 

Sometimes I leave 
things until the last 
minute and struggle 
to meet deadlines 
even though I have 
been reminded. 

I often miss 
deadlines and 
would not get the 
work done 
without 
detentions. 

Team work 

I am able to bring 
out the best in 
others when I work 
in a team. 

Teams I am in do 
well because I work 
hard at doing what I 
am good at. 

When I am in a 
team, I leave others 
to do the work. 

To be honest, the 
team would get 
more done without 
me! 

’Self-starter’ 

I complete tasks 
without fuss, and 
seek out advice on 
how to achieve my 
personal best. 

I get on with my 
work without 
having to be told 
twice, and I pay 
attention to 
feedback in order to 
improve. 

I need a reminder 
to get on with my 
work and don’t 
listen to the 
feedback given to 
me. 

I often need the 
teacher or others to 
stop me wasting my 
time and other 
people’s. 

 
  



 
 

4 
 

On the basis of a student’s RFL grades, the Head of Lower/Upper School or Head of Sixth Form, may place certain 
students on Report to provide support for those who need extra guidance to improve their responsibility. 
 
Weekly or daily monitoring on Report provides support, since it recognises and attempts to correct where a student 
is failing to put ‘character first’ in a subject; where they are not putting in the requisite effort, and thereby are not 
honouring their teacher(s), or giving themselves the chance to achieve their personal best academically.  
 
These Reports also communicate the progress of character development to a student and their parents/carers.  This 
reinforces the ‘tripod’ of parents/carers, teachers and students working together. As educators we must be mindful 
that parents/carers carry the primary responsibility for the child’s development and welfare so feedback about 
responsibility is vital. Monitoring and reporting enables parents to hold their children accountable on a regular basis 
and gain a greater understanding into their child’s conduct in lessons.  
 
Last review:    October 2019 
Next review:   October 2020   


